-DOCUMENT RESUME 



ED 212 100 
TITLE 

INSTITUTION 

PUB DATE 
NOTE 

JOURNAL CIT* 

• W 
EDRS PRICE 
DESCRIPTORS 



iz 141 503 



[Development of a Vocational Training Model^for 
Severely Handicapped and Deaf-Blind Adolescents.] 
Teaching Research Infant and Child Center, Monmouth, 
Oreg. ^ x 
Jun 81 * 

Teaching Research Infant and Child Center NeWslrtsef; 
v9 n4 Jun 1981. W./l'*' 

MF01/PC01 Plus Postage. 

Adolescents; *Deaf Blind; *Model&t Program 
Descriptions; Secondary Education; 'Severe 
Disabilities; 'Vocational Education 



ABSTRACT 

The newsletter describes the development of a \ 
vocational training model for severely handicapped and deaf blind -} 
adolescents. The need for innovative vocational model's in the 1 
secondary school is discussed. Three stages of vocational 
training model are presented — assessment in five job samples (tood ^ 
service, .groundskeeping-agriculture, janitor fal-maintenance, 
office-clerical, recycling); extensive training in two of the five 
samples; and training resulting in long term employment. The role of 
the vocational trainer is seen to include training the teacher, the 
teacher's assistant, and student vblunteers to carry -out'* the direct 
training; updating program data;, scheduling future placements; 
identifying Stage 2 and 3 placements; ana observing the teacher,, 
a s s ist a nt, a nd vo l unteers a s the y^condttct vocational training. 
(SB) ... % - 
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Teaching Research, Moprjiouth, Oregon 97361 ^ , Vol.IX, tfo. 4 June, 1981 

/ ' 
This is the seventeenth of a series of newsletter editions which \yill describe the activities of the Teaching 
Research Infant and Child Center. The Teaching ResearchJnfant ; a«d Ghild Center consists of: 

•/ 

-^-Integrated Preschool Progjaftn: Valerie Aschbacher, Judy Clark 
^-Parent Training Clinic: Bill Moore X 
^ " —Prescriptive Program: Gail Rogers' 

^ —Group Home for Severely Handicapped: Dave T^mpleman and Mary Lee Fay 

—Elementary Classroom for Severely Handicapped, located in Monmouth-Independence School Dis- 

trjet: Sue Garner . - ' - - - - • - 4 * 

* * x •* 

—Secondary Classroom for Severely Handicapped, located in iMonmouth-Indepefidence School Distrirf;' 
Nancy Trecker, Lynn Killian Gage and Randy Sullivan ^ • 

—Secondary Classroom for Mildly Mentally Retarded/Severely Emotionally Disturbed, located in Salem 
v SchdolDistrict^^ChrisHadden, Vicki Nisfiioka 

—Group Home for Mildly Mentally Retarded/Severely Emotionally Disturbed: Debbie Kraus 
'l 'h —Training Staff: Torry Tern pieman, 'Carol Bunse, Tina Fames, Joyce Petersen, V^leri^ Miller 

jThts jssue of the newsletter describes the development of a vocational training. model for severely 
handicapped and deaf-blind adolescents. The mqdel is intended for use in public secondary schools. The ~' 
vocational training model includes three srtages of training that culminate in community work placement. The 
.vocational model fits into a coordinated cufriculum aimed at preparing the handicapped adolescent for the ' 
demands of adujf life/ A variety of products are being developed. Dissemination activities include opportunities • 
tor secondary school persoirtiel to -receive training in all aspects of the mod$l. This issue was prepared by Jay ✓ 
Buckley and Isabelle Egan. *" , - ^ 

** * * * 

. JTie Neeil for innovatiye Vocational Models » Including deaf.Jjlind youth in the larger severely handicapped 
in the Secondary School ■ group* still leaves unsolved the problem that only a few q( this 
' AV% ' ^ e for innov £ tive vocational programming for severely ♦ larger group are currentlyjnvolved in vocational activity (Gold. 
* y\Ty handicapped and deaf-blind yoHth can be explained by four £ M., and Pomerafitz, D., 1978) Several authors (Fredericks, et 
•d s ^ ltemcnts ' First > the rube l la epidemic of 1963-1965 caused a al Associated Work Skills Curriculum, in press. Rusch', 1979, 
« Q high^ number of children to be born with multiple handicaps anc} vt'ehman and McLaughlin, 1980) have reviewed'trrelitera' , 
l~ including severe mental retardation, blindness, deafness, and ture and have found that the specific instructional techniques 
if Vising levels of motor impairment. These children are now necessary to/train the severely handicapped to perforfa sophisti- 
>^^/TOCldng adolescence. They face adulthood with probably the cated vocational tasks have been identified and validated* by 
^ Ja^araflcellhood of any minority to find locial aj>d economic' Crosaon (1969), Gold (1972), Beilartry (1975, 1977 and 1979)', * 
< security,. However, ongoing research (Modeb.Project for Ddaf- and Loos and Tizard (1955). These investigators agree that sue- 
w t ^ ' T9IfadYoufli f *BEH Qontoract #300-78-0336 conducted at Teach- - ce^sful instruction includes tne use of task anaffsWid positive 
v ^,>) ingttBiearch Infant ancj Child Center) demonstrates that small reinforcement Yet their success in training the severely handi- 
ly mimbenftf deaf -blind youth can be integrated info non-cate/gprical capped lead* to the third statement 
\fc clas<roomjJ»<|s gfoderately and severely handicapped. This ' 

^ W**& n » even if completely successful brings up the second All of the above research was conducted in sheltered envi- 

:I\IC tt ?igfe{< , ' *% + 2 ronments - y^l^fete^wniaboutWaiiUnRthesw^yhandi* 
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capped in community placements (Rusch, 1979, Fredericks, in 
press and Wehman and McLaughlin, 1980). Gold and.his associ- 
ate ha Ve demonstrated that such com m unit)' placement is possible. 

The fourth statement is also drawn from the research that 
successfully demonstrates that the severely handicapped are.ca- 
pable of productive Vork *The subjects of these studies were 
adults. The severeK' handicapped adult faces different demands 
than the se\ erely handicapped adolescent The adult must learn 
to function in an adult world as soon as possible The adolescent . 
has time to prepare for the adult world While Tew would ar^ue 
that the main focus of secondaryVducatiOf|. for the handicapped 
should be preparation for the demands of adult life, little has 
been donefto design secondarv programs to;help students meet 
these demands „ fc 

Model Development 
In the autumn of 1979 the Teaching Research staff began an 
'evaluation of the program content offered to .adolescent students' 
in the Teaching Research Infant and Chtjfi Center Cla*siXK>ms 
for the Severely Handicapped Twopou^ses'of action were chart- 
ed. 'First, staff renewed the literature a\ ailable on model sec- 
ondary programs and on the demands placed on individuals*, 
hancficapped or not when tjjey reach adulthood ^Second, staff 
visited exemplary secondary programs. It was decided that the 
most*pressing need in, the classroom for secondary aged students 
was for development of a comprehensive vocational model 'that 
w ould prepare the students. some of xv horn were deaf-blind, for 
the demands thev would face as adults 

The rcsicw ofc existing programs, combined ,w ith Teaching 
Research's extensive experience in builjfcng edu,cationa 
and teaching the severely handicapped, lead to the for 
of sesen basic assuntptiorus )* . . 

c »■ r. 

1 Secondarv edgcation must anticipate the dema/idi 
ent and future eYn ironmehts in which a student 
The identifltatTon of the next environment shoul- 
priority forchoosing skiils within curncular dom 
eial 1979. Muhaug and Hanng. 1977^ • * * 
*2~- Vocational programming should "be one part of a 
coordinated curnciilum- tfciat also includes com 1 mum- 
social stills, independent liv ing $kills%and comWinitv mobil- 
it> skills (Cold. M and Pomerarftz. D . 19"£v. Rusch. 1979 « 
and Wehrnan and McLaughlin. „\ 
3 Traditional Assessment instruments do not measure the^ork 
potential for the severely handicapped 'Wehrnan and Mc- 
Laughlin. 1980) Vocational evaluation is most effective!* 
carried out w hen skill training is incorporated into the ^valu- 
ation actis ities (Revel), KVijofLand Sarkees. 1980) 
Training in more than one tv pe of work increases tht market- 
ability of the studenU Wehman and McLaughlin. 19S0» and 
increases his choices in his future life " ** 

lost school districts ha\e personnel designated as vocational 
educators In manv cases thesx' individuals do not have the 
training to develop and administer vocational trainurg pro- 
grams for the sesereK handicapped ' v 
6 Even adequatelv trained v otational educators cannot meet 
the extensive time commitments needed to provide one-to-one 
training for tjie severely handicapped yjouth Therefore, 
teaching assistants and volunteers iniM l>e trained to conduct 
\ oca t ion al J r aj n 1 n g 
' 7 The model should be based on behavioral theory . uceounta- 
blcand data based Therefore, preyed ores utilized would be 
♦ based op those described in *\ Data Erased Classroom for 
\ • Moderately and S*n/*«7f/ Handicapped i Fredericks, et aL 
1979) •* ' ( . K 

Pilojt worfc in voc agonal training began in January of 1980 in 
the secondary classroom focated at Teaching Resc-arch In the 
spring oM980 the Office of Special Education sent out a request 
for proposals that would develop innovative vocational models 
' suitable for <jeaf-blind Couth Bud Fredericks and Jay Buckfey 
submitted a proposal On September I, 1980 The, Teaching-Re- 
* search 3 Stage Vocational Training Program began receiving 
O unds as one of three innovative -models chosen bj the # Office of 
£ J^Jj^ lfjecial Education In October of 19£0, Teaching Research moved 




hd 
on skills. 




its Secondarv Jjpverelv Handicapped Class into the Monmouth- 
Independence Pubhe School System ' * 

The Teaching^esearch 3 Stage Vocational Training Program 
Introduction ■ 4 # 

This model addresses the problems raised earliet Dea/-blind , 
youth wiirbe|integrated into a non-categorical C'4 ucatIona ^ set * 
ting The- program will provide an innovative vocational pro- 
gram for all severeK handicapped south The students will experience 
eommunitv vocational placements early in their school experi- 
ence In addition, curncular emphasise ill. be oh vocational and 
independent living skills* two -areas that cannot be separated-for 
successful eomm units placement (Rusch. 1979, Wehrnan and 
McLaughlin. 1980) The vocational program includes an exten- 
sive assessment stage, students will enierge with skills in ^vvo 
different tvpes of work, artd-the-imal stage does' not end until 
students are permanently employed Project staff feel that aj the 
least, the' deaf-blind student will be able to function wellin a 
sheltered vv orksho*p At best, he vv ill take his place in competitive 
emplov nft^nt. i 
/- . * 

Stone 1— Assessment in hue Job Samples ' 

piirpov** of Stage I is to allow j student to sample differ- 
ent tvp<es of work m order that a more empirical decision can be 
made regarding future specialization and training Students are 
scheduled for up to ten hours* per vv'eek of work experience in 
each of fiv e job samples .Each job sample lasts for six weelcs 

The v ocational training that students participate in h& been 
determined bv identifying jobs that are available in the local 
communis Tfech youth vv l11 undergo vocational assessment and 
training in fiveyhfferent work area> These include 

Food Serv ice , 
Groundskeepmg- Agriculture 
Janitonal-Mamtenancc 4 
' Office-Clerical 

Recvclmg# N m 



FckkI Service includes, at this point, over b() vkilk that reflect 
the "kind of work availaole in most cafeterias, restaurants 



insti- 
and schools 



r- 

ible 

tutional kitcheners small fast food establishments 

(rroiindskeeping and Agricultural Skills includes all the dis 
Crete skills comprising landscapin^plav ing field maintenance, 
park mainteriancty gardening greenRouse care, and farm help' 
The W illamrtte \Jtllev provides ample opportunitv foremplov- 
ment m these areas * 

'Janitorial Maintenance includes traditional custodial chores 
such as \ ac tnuuing mopping, window washing table and desjc 
cleaning, etc included in this work sample are opportuni- 

ties to experience office cleaning, hotel-motel maintenance, and 
the minor re^ai ^associated with fins tvpe of vvojji 

Office-Clerical includes collating, stapling tfuff inland seal- , 
mg var/oiJ^t\ pes of mail-onts. vfiln^g and sorting m intra-officc 
dehverv. X j rox machine operation scoring office supplies in thefr 
proper plsfe ajid manv, other skills Central to this work sample 
is Vhe abilitv to circulate through the business w ithout disrupting 
the flow of work of others 

* i 

Rec\ cling reflects tin specfal atmosphere that Oregon pro- 
v ides I.ocallvX and state, w ide. residents are sav ing glass, paper* 
cans, atvvspapcr. and cardboard This, is se*n as a particularly 
appropriate endeavor for ^leaf-blind vouth lxHraUS4- mans of the 
necessarv discriminations do not rA\ (fn Cisual stimuli The excit- 
ing part of the recveling work sample rs t hit there is no limit to 
the materials that can be recvclyi and that service in this indus- . 
trv is- not seen as a threat to the labor force Rather, it gives the 
handicapped a positive identity in their communities 

The indiv ldual ^ask analvzed sequences used in these five 
work samples reflect act oaf work activities peculiar to the com- 
munity in which Teaching Research is located While the in- 
structional saliences would be of little salue toother practitioners, 
lists of the core skills germane to each work sample can be of 
value leaching Research will publish a* list of suggested skills in 
which students should be assessed, procedures for the design of a 
similar vocational program, and ideas for wort samples that are 
not uraetical in rural Oregon but would be ui urban areas An 
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example of a such work sample is warehousing ?whfch in large 
urban areas serves as a real employment resource, 

Stage 1 is propos#d-for two reasons: . ^ 
1., to allow the student to decide if he/she has further iriterest in a 
more extended job placement in some of the five job samples 
after experiencing related taste tot a period of six weeks. 
2. to allow parents and educational staff t& determine if the 
studentdemonstrates interest and /or ability in the job sample. 

It is>rnphasized thatStage.l is an assessment process*. During • 
this* process it is hoped that the choices a student faces can be 
narrowed to work in two different job areas Thus, some amount 
of failure within Stage 1 should be expected. 

The method employed in Stage 1 is placement in different 
types of work within each job sample Etttipb sample lasts for a 
period of six we^ks. Tasks performed within each of the* differ- 
ent roles are tas(c analyzed. Students work with vocatioral train- 
t ers to demonstrate pfohciency in as man> skills as possjcle within 
the six week job sample. * , I / rV - 

Stage 1 evaluation is based on the percfcni|*oT task ahal\ses 
mastered, the rate of student acquisition, Jhe student's apparent 
satisfaction with the worl$ sample, on and off* task behavior data, 
and trainer, teac her a nd parent satisfaction survevs Based on 
careful anahsis oi the ibo\ e indices for all fire job samples. ttv o 
work samples will be chosen for extensive programming during 
Stage 2. + 4 

Stage 2 - Extensive Training in Tti o Samples 
m v The purpose of Stage 2 is to collect data for a greater num ber 
of skills over an extended period of ti me, and to allow the student 
to function in increasingly more realistic work settings, pnma.nl> 
in the communiU 

The method empkned is firstto.'break the school .> ear into 
*two blocks In each of these blocks the student will be placed in 
different roles within the job sample. For example the student 
might begin b> reviewing the "skills he-she experienced dunng 
Stage 1 within the school, or on the school grounds Then the 
student wdl move to work placements in the°local communits ' 
accompanied b> the, vocational trainer All tasks wilW>e task ' 
anaUzed Greater emphasis will be placed on normalized work 
routines Trainer, teacher, parent, and, in this phase. emplo>er 
satisfaction surve>s w ill be completed half -way through the block 
and at the completion of each of the extended job samples 

Evaluation will be based on training data, social and behav-, 
toral problems op*he lack there-of. student reaction to the work 
experienced, ai(d the satisfaction sur\eys mentioned above Based' 
on the data collected in this stage, parents. 'surrogate parents, 
educational staff. Vocational Rehabilitation personnel. Division 
of Mental Health representatives, and the studept w ill decide on 
a type of work in w hich the student will receiv e training enabling 
him/her to pursue more extensive emplo>men.t in one of th*e t w o 
work blocks experienced in this stage It should fye noted that J 
indicators predicting some hope for success are not* present the 
student could be assigned for Stage 2 training in ano|her job 
m sample, or he/she may be allowed to repeat the extensive training 
Staged allows in one of the cJther samples* alread> completed In 
no instance would a student be advanced to Stage 3. without 
strong evidence that such a placement might result irr^prolonged . 
employment. 1 • ^ ' . 

> , _ 

Srofee 3 - Training Resulting in Long- Term Employment 

The purpose of St age "3 is to prov ide training to the point th^ 
the student is employed without the supervision of a vocational 
^ trainer. It is anticipated that St age 3 will cover a span' of at lea>t + , 
full school year. 

The method proposed for Stage 3 is the 'same as Stage 2. Hut in 
this case carried to complete independent Functioning <In this 
stage the vocational trainer.will be faded At that point only 
probe data will be maintained. Follow -up-procedures will be 
shared with the Division of Vocational Rehabilitation 

Evaluation in this stage consists of the student's ability to 
work independently on whatever Dumber of tasks com prise his/her 
particular job. Production data w iff be maintained by th£ \oca: 
"Q nal trainer and by the student's supervisor. Stage 3 will con- 
ue until the student' has remained at specified criteria ^for all 
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aspects ot his/her job for 6 months. At this point the case will be, 
turned over to the Division of Vocational Rehabilitation. * 

supervision of the Teaching Research 3-Stage Vocational 
Trainifl? Program is the duty of the vocational trainer in con- 
junction with the classroom teacher. The designation of a voca- 
tional trainer presents 5 variation frorrj th^ educational stiff 
pattern described in The Data Based Classroom for the Moder- 
ately nnd Severely Handicapped (ft-edericb, et aU 1979). After 
surveying high schools in corjim unities of five varying sizes in 
Oregon, ana aftet ascertaining that even the smallest of these 
* school-districts had on its staff a person charged with vocational , 
education, it was decided to add the position of vocational trainer. 

Successful implementation of the Teaching Research 3 Stage 
Vocational Program depends on the interaction of three key 
components: procedures for placement and supervision, .the^res- * 
ence of a relevant curriculum, and finally, the application of ^ 
advanced instructional technologv 

f 

The Vocational Trainer % 
Most school districts have an individual who serves^ as a voca- 
tional educator^ Ip some casesjhis person is a-highh paid tenured 
tpacher who ma* h ave several assistants In other.-districts an' 
assistant teacher rna\ -^assigned the*xespoftsibiht\ for an entire 
hi^h school ■ r 

^-^n many school* the \oc-atk>nah educators serve 4 onl> non- 
handicapped sUidehts Sometimes the omission of handicapped 
students is' intentional. Often the vocational educator simply is 
not trained \o meet the needs of tha^handicapped student This is 
especialls true when students areje^ereh handicapped and deaf - 
bhnd ' * . * n * • * 

* When it came time to choose a vocational trainer for the * 
Teaching Research 3 Stage Vocational Training Program, an' 
assistant teacher -was selected Th*s choice was made for two 1 
-reasons First, the individual chosen. Mr. RaricK Sullivan, is a 
committed and competent professional Second, man> small school 
districts do not have the funds available to adione or more 
additional teachers B> selecting a trainer from the ranks of tffe 
assistant teachers, we hoped to allav the fears th#t onl> Masters 
level educators could do the fine job that Mr Sulliv an o*oes 

At the beginning of'the proiect, Mr Sulliv an performed all 
vocational responsibilities for the SeverelyHapdicapped Secondare 
Class with- the assistance of »a few student volunteers he had 
trained He recefted no assistance from the class regular teacher 
or from her assistant As the school > eat progressed other special 
education 1 teachers requested his assistance Mr Sullivan was 
v er>. w llbng to help, but had no sprare time ' 

Project staff felt that the role of the vocational trainer needed 
to* be clarified We were faced with three questions. 
1 .Should tUe vocational trainer />e the sole individual responsi- - 
ble for the design, development and scheduling of the vdea- 
tional program, and for direct training of each, student 
&. U'so. could others be convinced of the efficienc> of the rnodel . 
if a vocational trainer is needed for each special education 
classroom ^ ; 
3 Or. could thTVocational trainer ser\c in a consultant role, in 
wfiichhe would still placfc students, w ntetrainiftg programs, 
but then train the teacher, her assistant and student volun- 
teers to earn out the direct training? . x 

% Project staff decided to tr\ using the vocaUoriafrtcainer as a 1 
consultant S{j SuHivan was askeclto train the teacher, her 
assistant *nd some student \olunteers to earn o'ut the direct* 
training In a period of tvyo weeks this training was completed, 
and the claxtroohi staTf waji able to run the program without the 
assistance* of the vocational trainer The vocational trainer then 
concentrated on updating program data, scheduling future place- 
ments, ldcntifwng Stage 2 and 3 placements, and taking observa- 
tfbns of the teacher. assi||ant. and-vol^ntee/s as they cqnducted 
.vocational training. Th^ trainer was also able to concentrate ' 
morion the. ttaining needs of the deaf-blind students. 

Once students ^re placed in eommunih job placements in 
Stage 3. the trainer will assume direct training resp*ohsibiJtt> 
•Sia'ge 1 placements and most Stage Z placements can now be * 
managed b> classroom staff ' . x 

Future editions of this newsletter will report results achieved. 
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. This is the first of 7 newsletters to be produced over the next 
two and one- half vears by the staff of Teaching Research's Sec- 
ondare Vocational Project Future newsletters will deal with 
issues such as student training results, mservice training oppor- 
tunity^ Nocational trainers, administrators, teachers and teach- 
ing assistants, iaservice training results, updated training sys- 
tems, and new lv developed educational products A subscription 
blank follows ' « 
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New^Publication Available 

• SEVERELY HANDICAPPED/ 
HEARItyP IMPAIRED STUDENTS 1 
Strengthening Service Delivery , 

Edited by Bob Campbell, Ed,D., and Victor Baldwin, 
Ed. D. , Teaching Research Division, Oregon State System of Higher 
Education. - 

You know from \our administrative and^SSjing or direct 
1 care experience: formidablcbarriers to learning are im posed* b> 
K the concomitance of hearing impairment and other handicap- 
ping conditions Developing the q?ulti4isciplinar\ jappr6ach de- 
manded by the needs of these multiply handicapped students can 
. seem next to impossible— service delivery mechanisms are dispa- 4 
rate ... . established sv stems are resistant to change . , -personnel 

* preparation systems are inadequate * **' 

But now there is a book that crosses these barriers to offer vou 
programs arid services designed specifically for severely 
handicapped /heanng impaired students* Experts from the fields 
of deaf education, mental retardation, and speech and hearing' 
provide \ou uith the assessment strategies, instructional tech- 
niques, and programmatic options vou -need to identify accu- 
rately and then^uccessfulk serve multiply, handicapped students. 

'You'll be able to project realistic, appropriate objectives to 
give students the educational, occupational, and functional^lf- 
help skills thev'll need in natural environments Combine 
language communication intervention strategies with task ana- 
lytic programming in vocational and life-skill areas to expand the 
quality, and comprehensiveness of v bur services 

With this new book as your guide, vou'll be able,to deter- * 
mine the reqyisites for and components involved in establishing * 
^communicative competence , Expand audfologic services to 
enhance education^ settings and programs Evaluate audi- 
tory dysfunction, cognitive assessment, and medical factors *n 
light of the "criterion of ultimate functioning" Develop arid 
implement cuyy^ula th^t take into account domestic, vocation- 
al, recreational, and community functioning social interaction 
doraairfr^ ^ • 

From amplification monitoring in the classroom to training 
parents to cam on intervention programs in the'home. vou'll 
fihd a full continuum of services outlined* for severely 
handicapped 'Hearing impaired- individuals Chapters discuss 
preschool intervention programs, cognitive assessment instru- 
ments, medical issues involved in the management of multiply 
handicapped children. progranfm£ngin residential school living 
environments, insetvice trainfng and administrative commit- 
ment, and rriore Ygu won't find a more comprehensive intro- 
duction to the special needs, strategies, and factors involved in 
. serving severelv* handicapped hearing impaired students any- 
where. ( 

Contents: ForeWard (T • tfehrensl Preface (B Campbell b 
V. Baldu in) , m . 

Administrative program development: Needs and resources 
_ (V Flathouse) Administrative factors (L Connor) Insemce 
training (V Bald it in) ^Comment (S Freagon) 

Assessment: Ihte^ration of assessmentand management pro- 
cesses' Audlology as an educational program (O T Kenuorthy} 
Nonverbal assessment o{ cognitive behavior (G Gtll K & R Dihofj) 
Medical issues in the overall management of* the severely 
handicapped/ hearing impairedxhfld (S. Gordon. -\f Appell. 6 
L.Z Cooper) Comment (/? StrerrieU^pipbell) .„ " * 

Curriculum implementation: Or^aruzing for change (C 
Yawebki t- A. *G foreman). Considerations, for curriculum de- 
velopment and implementation, (X, Gfuenwajd. } Schroeder. 
k b D. Yodef). Eajly education for severely hanc(icapped/heanng 
impaired students {M 'Appall). A model for^prtigramming for- 
handicapped students in residential scfropl living environments 
fL, Larson). Training* parents of multiply handicapped^ieanng 
impaired children. (R. Strorher i? /' Miller). Comment (W** 
Sailor). Summary -com men tJC. Waryas) »' ■ 



Text application : Collateral reading for Special Education Ad- 
ministration and courses in curriculum development and meth- 
ods of instruction in deaf education^mental retardation Appro- 
priate at both graduate and undergraduate level." , 

FalU 1981/approx. 260 pages/paperback/ISBN 0-933716- 
r% 24-9/Cip/approx. $15. 95. Available from: m ' ' 

Paul H Brooks Publishing Co. 

Post Office Box 10624 ' ' 

Baltimore. Man-land 21204 * « 

' 301-4a3-8100 ' * 
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Baldvvm Victor L Fredericks H D and Brodskv . Gerr\ Isn tit Time 
He Outgrew This* or A Training Program for Parents of Retarded 
Children Charley C Thomas. Publisher, 301-327 East Lawrence 
Avenue, Springfield Illinois. 1972' S13 50 t i 

FredencLs.il D . Baldwin, \ L . drove D \ and Moore. \\ . 'C 
Toilet Training the Handicapped Child Instructional Development 
Corporation POBo\>J61 Monmouth. OR 97361^fe $2 50 _ 

Fredericks- H D *et al A Data Eased Classroom for tljjModerately and* 
» X Severely Handicapped Instructional Development Corporation.* PO 

' Box 361 Monmouth Oregon 97361 . 3rd Edition. 1979 $1100 

Fredericks, H e t al The Teaching Research Curriculum for Moder- 
ately and Severely Handicapped Self Help and Cognitive Sfci/Zk ' 
Charles»C Thomas Puhhsher. 301-327 East* Law rence Avenue. 
Springfield Illinois 1980 $17*75 

Fredericks,}! D et al The Teaching Research Curriculum for Moder- 
ately ana\ Severely Handicapped Cross and*Fine Motor Skills. Charles 
C Thomas, Rubhsher. 301-327 Kast^ Lavvnence Avenue. Springfield, 
IinhoLs. 1980, SIT 75 

Developmental Charts to acoompans Self Help and Cognitive Skills 
Curriculum afid* Gross and Fine Motor Curriculum Charles C • 

. Thomas, Publisher 301-327 East Laurence Av'enue, Springfield, 
Illinois. 1980 $3 VI each volume * * - 

Fredericks. H D et'al Tfie leaching Research Curriculum for Moder- 
ately and Severely Handicapped 'Language Sktlls Teaching Research 
Publication's, ^jbnmouth. Oregon 97361 1980 $2-5 00 (with* picture 
' 9 cards $30 00) \ 

Dunn, J M , Morehouse. J \\ . Anderson. R B , Fredericks, H D . 
Baldwin.^' L . feiair. F G Moore. \V G A Data Based Cym^ 
nasium A Systematic Approach to Physical ha/icatwn for the Handl- 

' capped Fnstruchonal Development Corporation, PO Box 361, Mon- 
mouth, OR 97361 1980 $11 00 * 

Cage M A . Fredenclcs. H D . Baldwin V k , cVove, D N , and 
Moorcv, \\ C Croup Ho fries for Development ally Dtwbled Chddren. 
Instructional Development Corporation. TO Box 361, Monmouth. 
Oregon 97361. 1977 ST 00 
-♦Fredericks. H D* Makohori. L . fle\er J Burwe, C , Buckle\. J . 
Alnci, C and Sa/nples, B The Teaching Research Curriculum foj 
HandfCapped Adolescents and Mult* — Personal Hygiene Teaching Re- 
search Publications. Monmouth, Oregon-97.361. 1981 $10 00 



Recommended Reading * 

Ednngton. Melva, Friends Instructional Development Corporation, 
PO Box tBl. Monmouth. OR 9T361, 1979 $6 75 
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publication, please contact the publisher lusted for each document 
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